
 

ACADEMIC SUPPORT 
PROGRAMS AND SERVICES 

FACULTY AND STAFF 
SPRING 2011 

 

Director, Academic Support/DSPS 
Patrick Schwab 

 

Tutorial Services Supervisor 
Mary Hastings - Facilitator 

 

Academic Support Instructors 
Berta Parrish 
Cheryl Ziehl 

 

Adjunct Faculty 
MaryAnn Dockstader 

Vicky Farrer 
Ilene French 

Mary Hastings 
Devon Hodgson 

Madeleine LaMon 
Norma Ortiz Maldonado 

Marsha Robinson 
Keith Wimer 

 
Instructional Associate 

Ray Robertson 

 

 
 



 

CUESTA COLLEGE 

ACADEMIC SUPPORT PROGRAM & SERVICES 

PROGRAM REVIEW 2010 - 2011 
 

 

GENERAL INFORMATION AND PROGRAM OUTCOMES 

 

A. GENERAL DESCRIPTION OF THE PROGRAM 

 

What is the Academic Support Program at Cuesta College? 

 Is it a developmental education program? No. Developmental education or pre-collegiate 

courses are taught in the English, ESL, and Math departments as well as in Academic 

Support. 

 Is it part of DSPS? No. Although in the same division as DSPS due to historical reasons, 

the Academic Support Program supports all students. 

 Is it basic skills only? No. The courses in this department are both pre-collegiate and 

transfer-level and, of course, tutoring is offered for both levels. 

These are common misconceptions about the Academic Support Program. This Program Review 

addresses these challenges as well as offers recommendations based on the institutional data, 

surveys, and a review of the literature of our discipline. 

 

So then, what is the Academic Support Program at Cuesta College? In response to the Basic 

Skills/Tutorial Committee’s 2001 report “Meeting the Learning Needs of All Students” 

(Appendix C1), the following mission statement was developed:  

 

 To help all students achieve their personal, educational, and vocational goals by 

promoting the learning strategies and attitudes necessary for academic success; 

 To encourage independent learning so that students can educate themselves continuously 

throughout their lifetimes; 

 To promote student success by sharing knowledge of the learning process with students, 

faculty, administration, and staff in a collaborative partnership for the enhancement of 

learning; 

 To help faculty infuse learning strategies and active learning experiences into their 

teaching methodologies; and 

 To recognize and respect the diversity within our learning community by providing 

appropriate and effective academic support. 

 

In order to meet these ambitious and important objectives, the Academic Support Program 

includes the following six components: 

 Academic Skills Courses 

– Pre-collegiate and transfer-level 

 Tutorial Services on the SLO and NCC campuses 

 Academic Support Lab on both campuses 

 Workshops 

– Student Success Workshop Series 

– Faculty Flex presentations 

 Consultations with students and faculty  

 Integrated Learning Assistance 

– Adjunct Study Skills (paired with Government of the United States and Introductory 

Psychology) 

– Supplemental Instruction (Microbiology and General Human Physiology) 
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B. CONNECTIONS TO THE COLLEGE’S PRIORITIES AND GOALS  

 

Over the past few years, accreditation recommendations and institutional plans have converged 

creating a critical need to intentionally plan how Cuesta College uses resources to “ensure the 

highest level of access and success for students who require basic skills, desire to transfer and/or 

desire to pursue a career/technical education (College Strategic Plan Direction Four).” 

Additionally, the Academic Support Program directly contributes to student success and course 

and degree completion, the three measurements that the Cuesta College Educational Master Plan 

recognizes as unchanging in state and national political emphasis. The shifting student 

demographics, the lower transfer rate, and the recent budget constraints dictate a more strategic, 

centralized, effective, and integrated approach to learning assistance for all students. 

 

The Academic Support Program is: 

In alignment with the College, mission, vision and values, and maintains the quality of 

education currently provided. 

 

Cuesta College facilitates lifelong learning. The Academic Support Program enables students to 

achieve their academic, transfer, work-force preparation, career advancement, and personal 

goals. We provide programs and services to accommodate students of all diversities while 

recognizing individual needs. We continue to meet the challenge of providing every student with 

a curriculum that will help them to succeed in a diverse and rapidly-changing society, participate 

effectively in their local communities, and live responsible and rewarding lives. We provide a 

supportive environment for students and faculty from all departments. In addition, we assess 

student and institutional outcomes, forge strategic partnerships with other departments, and 

maximize opportunities for learning. 

 

Conduct a vibrant focused marketing campaign that will be responsive to the 

community, increase enrollment to meet the college’s funded growth target, and 

heighten the public’s knowledge of the college’s accomplishments, contributions, and 

service to the community. 

 

 Ensure classes are offered and rotated among campuses and semesters to ensure students 

progress on both campuses. 

 Expand class offerings and services at South County Center. 

 Review curriculum delivery systems to meet changing trends; Distance Ed, web-based 

study modules, PLATO; online tutoring. 

 Incorporate faculty, student, and staff input in promoting courses and services. 

Complete the realignment of the annual college planning process to fit with the 

California Community College Strategic Plan, ACCJC/WASC standards and reference 

documents, and the college needs and priorities. 

 

 Continue to align Unit Plan, Program Review, and Annual Program Planning 

Worksheets. 
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Renew efforts to build a comprehensive and sustainable employee professional 

development program. 

 

 Encourage full participation of Academic Support faculty to utilize the Professional 

Development Center, Employee Learning and Innovation Center, and Faculty Academy. 

 

 Encourage and fund faculty professional development conferences, continuing education, 

and professional memberships (NADE, ACTLA, CRLA). 

 

 Continue to participate in the faculty mentor program, including the new part-time 

faculty program. 

 

 Seek release time and/or stipends for curriculum, program development, student learning 

outcomes/assessment and mentor programs. 

 

Through campus dialogue, develop a shared definition of cultural competence and 

identify ways it can be promoted throughout the campus community. 

 

 Support and promote the goals of the Diversity/Student Equity Committee by 

collaborating on campus events, utilizing the Cultural Center. 

 Continue department dialogue to integrate and promote cultural competence. 

Foster employees’ commitment to develop a collaborative, healthy, rewarding college 

culture that results in improved decision-making, shared governance, employee 

satisfaction, and institutional effectiveness. 

 

 Work toward a unified campus-wide shared governance model. 

 Provide in-services and roundtable discussions which promote and model collaboration. 

 Continue to collaborate with other college programs and services, and the community 

through meetings, grant writing, and conferences. 

Align institutional effectiveness outcomes with the new state accountability measures 

and incorporate a focus of student retention and achievement. 

 Implement student assessment and evaluate student assessment examples, tools and 

projects. 

Complete the implementation and evaluation of strategies that will ensure ACCJC 

compliance by each program defining and publishing its expected student learning 

outcomes. 


Academic Skills courses will have Student Learning Outcomes connected to assessments. 


Academic Skills courses have Student Learning Outcomes defined, published, and filed 

with corresponding course curricula. 
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Complete the transition to the National Incident Management System (NIMS) to 

include a complete revision of the emergency planning documents and to train college 

employees in responding effectively to emergency situations such as fire, earthquake, 

flooding, power outage, bomb threat, or similar emergency situations. 

 

 Create an Emergency Plan for the 3000 building. 

 

 Have all faculty and staff participate in disaster planning and training. 

 
 

C. CONNECTIONS TO COLLEGE’S STRATEGIC GOALS 

 

The implementation of the Statewide Basic Skills Initiative in 2007 found the Academic Support 

Program in complete alignment with its philosophies and components. Academic Support and 

the Academic Support/Tutorial Committee have been advocating for these “best practices” for 

over a decade. The Basic Skills Initiative recommendations align with the College’s Strategic 

Plan under Direction Four: Student Access and Success to ensure the highest level of access 

and success for students who require basic skills, desire to transfer and/or desire to pursue a 

career/technical education. 

 

The Academic Support Program supports the following college-wide strategic goals: 

Goal 4A. Assess, improve, and implement enrollment management strategies and focus 

schedule development to sustain and improve student access and success. 

 

 Orientation, assessment, and placement are mandatory for all new students to ensure 

appropriate placement to decrease time to graduation. 

 

Goal 4B. Cuesta College will support highly coordinated ESL and developmental education 

programs by increasing support services and developing effective assessment, appropriate 

advising and placement of students, and ongoing review and alignment of curriculum. 

 

 ACSK 058 Grammar Essentials is offered at a later time to accommodate ESL 

enrollment. 

 

 Articulation with the ESL department to designate appropriate Academic Support courses 

for each level of ESL student. 

 

Goal 4C. Cuesta College will assess and make improvements to student services to facilitate 

an increase in the number of students who transfer to a four-year institution or who 

complete a degree or certificate program. 

 Tutorial Services (Supplemental Instruction/Adjunct Study Skills) provides invaluable 

assistance to students’ success. 

 ACSK 225 College Success and ACSK 227 Test and Performance Anxiety prepare 

students for academic success. 
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Goal 4D. Cuesta College will create a sustainable infrastructure to support a Distance 

Education program that will deliver quality curricula and support student access and 

success. 

 ACSK 225 College Success is available by distance education. 

 ACSK 121 Textbook Reading Strategies is a hybrid web-based course. 

 Web-based PLATO provides review and preparation for math and English assessment 

tests. 

Goal 4E. Cuesta College will assess and improve student access to success in achieving 

Career Technical Education degrees and certificates. 

ACSK 005 Academic Support Lab helps many students build the skills they need to 

successfully complete certificate courses, especially the “Introduction to Green Building” 

students who completed the Lab requirements as part of their program. 

 

 

D. DESCRIPTION OF COURSES AND SERVICES 

 

ACADEMIC SKILLS COURSES (ALL SITES) 
*Number of sections in Spring 2011 follows each course. 

  

ACSK 005 Academic Support Lab (2) 

ACSK  034 Building Reading Essentials (0) 

ACSK 036 Reading Essentials (3) 

ACSK 055 Spelling Essentials (1) 

ACSK  058 Grammar Essentials (3) 

ACSK 099 Non-credit Supervised Tutoring (17) 

ACSK 110 Test Preparation: Occupational (0) 

ACSK  115 Adjunct Study Skills (0) 

ACSK 120 Learning Essentials for College Survival (2) 

ACSK 168 Tutor Training (1) 

ACSK  217 Supplemental Instruction (1) 

ACSK  225 College Success (10) – UC/CSU Transferable 

ACSK 227 Test & Performance Anxiety (2) - CSU Transferable 

ACSK 500  GED Test Preparation (2) 

This Program Review does not include the Academic Skills courses that are supported by 

categorical funds and earmarked for qualified students in Disabled Student Programs and 

Services (DSPS).These courses will be analyzed in the 2011-2012 DSPS program review: 

ACSK 032 Reading Comprehension; ACSK 050 Writing Fundamentals; ACSK 075 Arithmetic 

Fundamentals; and all six of the adapted computer technology courses (ACSK 100 series).  

 

Student voices… 

“I think that every student that is just entering college can benefit from these courses. It 

helped me a lot, to learn about myself and techniques that will help me to be successful in 

college.” 
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“The academic support has helped me in all of my classes!”  

 

“I really enjoyed the College Success class. It really showed me new ways to study and overall 

great methods for college work.” 

 

Instructor voices… 

“Academic Support Services is an integral and absolutely necessary component of Cuesta. 

Given that we are an ‘open door’ institution, we have to provide services to a wide variety of 

learning styles, abilities and levels.” 

 

“I would say the majority of students, even those testing into transfer level courses, could 

benefit from an ACSK class as ACSK 225 or 227.” 

 

“The program makes a big difference in improving students’ self-esteem and giving them the 

tools to succeed.” 

 

 

CURRICULA 

 

Each course has been reviewed and updated by two adjunct faculty members, especially the 

syllabi, course outlines, student learning outcomes, and objectives. When applicable, 

instructors teaching the courses were consulted. The objectives on the course outlines clearly 

reflect the stated goals of the Academic Support Program. However, some of the course 

outlines and syllabi were updated to include student learning outcomes in alignment with 

institutional goals. No proposals were submitted to the Curriculum Committee for minor 

revisions as a result of the Program Review. 

 In 2008, ACSK 121 (Strategic Textbook Study) was approved by the Curriculum 

Committee as a new course to be offered through both face to face and distance 

education modalities (hybrid).The rationale for adding the course was to provide 

students the opportunity to improve their textbook reading/study skills through a 

flexible, alternative delivery system. Additional hybrid courses in selected study 

strategies are planned. 

 In 2009, ACSK 058 (Grammar) was approved as a major revision by the Curriculum 

Committee to increase the unit value from 1.5 to 2.The rationale for this revision was to 

respond to significant feedback for increased instructional time and guided practice; 

therefore, to increase the course duration and credit. 

 Also in 2009, ACSK 500 (GED) was added as a new course to the Academic Support 

curriculum and approved by the Curriculum Committee. The rationale for adding this 

new course was to serve all students whose assessment indicates a need for remediation 

in the area of language arts, social science or math, to develop competency in basic 

skills, and to prepare for the GED test. 

 In 2010, ACSK 055 (Spelling Essentials) was modified to include a Distance 

Education modality for students and was approved by the Curriculum Committee. 
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TUTORIAL SERVICES PROGRAM HISTORY (SLO/NCC) 

The following suggestions are from the 1970 Cuesta College Accreditation report."Since 
the faculty and administration seem to agree that a tutorial service is needed, it is 
recommended that the administration and faculty of Cuesta College become actively 
involved in the Tutoring Center. Such involvement might include the provision of a 
salaried director, minimum divisional release time for faculty participation on a scheduled 
basis, initiation of a course on tutoring techniques for interested students, documentation 
of and follow-up programs on tutors and tutees (progress checks with teachers), etc. 
College and community-wide support (tutoring time, facilities, contributions of funds 
and clothing) could be solicited and coordinated to the mutual benefit of all." 

In the fall of 1970, several Cuesta College counselors and faculty members active on the 
Affirmative Action Committee saw the need for a tutoring facility and took their plan to the 
Board of Trustees. Much groundwork was done by the Inter-Racial Council of Cuesta 
which ran a volunteer program for two semesters. Named the Study Center, it was an 
innovation in the spring of 1971. 

The Center, which was originally located in building 1500-3, of the "Old Campus," 
scheduled more than one hundred hours of tutoring per week. A variety of subjects were 
offered and five full-time students were hired as tutors, in addition to volunteers. The 
subjects most requested were math, English and chemistry. Often groups of two or three 
students per tutor became necessary due to the influx of students. One to one tutoring was 
ideal, but not always possible. 

In 1975, The Center, along with most of the college, moved to the new campus and was 
housed upstairs in the Library Building. In the fall of 1981, Tutorial Services was relocated 
to the lower floor of the Library Building where it remained until the move to the new 
High Tech Building in 2000.In 1999, Tutorial Services expanded operations by providing 
support at the new North County Campus. After several moves, Tutorial was relocated into 
the former Transfer Center, Room N4002 where it resides today. 

Tutorial Services provides support to approximately 1,000 students annually (Appendix 
A1) delivering approximately 7,000 hours of tutoring each year. 

As Tutorial Services approaches its fortieth year of service to the college, it continues 
to provide services, education and support to Cuesta’s growing student population and 
its diverse needs. 

 

Student voices… 

“The tutoring center has been very helpful to me. I would not have the grades I do without 

the extra help. I really appreciate having it.” 

 

“My tutor helped build my self confidence and reduce my test anxiety.” 

 

“I used the tutoring services for Chemistry class and it helped me tremendously!” 

 

“My tutor Sue took me from not understanding Principles of Accounting at all to getting an 

A in the course.” 
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Instructor voices… 

“The tutoring center has greatly helped my students over the years.”  
 

 “Anything we do to help our students succeed is extremely vital, that includes all tutoring 

services on campus.” 

 

“I refer students who need extra support to be academically successful to tutoring.” 

 

 

ACADEMIC SUPPORT LAB (SLO/NCC) 

 

The Academic Support Lab is available to any Cuesta College student who wishes to improve 

his/her learning skills in a structured lab setting geared to the students' own pace and need. 

Computer-assisted instruction, online resources, audio-visual materials, and assistance are 

available in reading comprehension, speed reading, vocabulary, grammar, spelling, study 

skills, math, keyboarding, and English as a Second Language. Students enroll in ACSK 005 or 

use the lab as a “walk-in.” The Lab also provides course support for Adjunct Study Skills, 

reading, spelling, grammar, and study skills. Due to a decrease in funding, the Lab is now open 

just four days a week from 8:00 a.m.to 5:00 p.m. on Mondays through Thursdays. At NCC, the 

software is available in the open computer lab and ACSK 005 students periodically work with 

an instructor. Again due to funding constraints, ACSK 005 has not been offered every semester 

at NCC. 

 

The Academic Support Lab enrolled more students than usual in the spring and fall of 2010.All 

twenty-four students in the Introduction to Green Building Grant Program enrolled in the Lab 

to work on their learning skills. 

 

In the fall of 2010, twenty site licenses for the web-based version of PLATO Learning Systems 

were purchased. Since PLATO includes lessons compatible with Accuplacer, we are currently 

developing a module for interested students to prepare for the Math and English Placement 

Tests. A pilot study of this module will be conducted in the spring of 2011. 

 

Student voices… 

“It gave me time to improve my study skills in a quiet & calm environment.” 

 

“The most education I’ve had in 30 years!” 

 

“It has helped me to excel in a higher English class and math class, and has helped me so 

much in word processing, and my typing is very good now and not just average.”  

 

“…it is so flexible on the hours, as long as I get 3 hours in a week, between 8 am to 4 pm 

on Monday thru Thursday, whatever fits in my schedule.” 

 

“Coming Spring 2011 my 6
th

 time taking the AS Lab .” 

 

Instructor voice: 

“… information similar to Student Success Workshops topics are made available online 

and help students improve their learning techniques.”  
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STUDENT SUCCESS WORKSHOP SERIES (SLO/NCC) 

 

These workshops were developed to encourage students to apply effective learning strategies 

in their coursework. Based on the successful Brown Bag Workshop series (1992-1999), the 

Academic Support Program continues to offer a variety of workshops each semester from 

memory techniques to reducing test anxiety. This spring ten will be presented at SLO and 

seven at NCC (Appendix B1).Instructors from Math and English as well as staff from 

Financial Aid and the Library occasionally present which has increased attendance over the 

last three years, with an average of 15 students attending the SLO workshops. Additionally, 

instructors are recommending these workshops and giving extra credit to encourage student 

attendance. 

 

Student voices… 

“I got help in researching on career choices and majors that I may be interested in.“ 

 

“Great information and tips regarding school, personal knowledge (knowledge of oneself), 

and different skills.” 

 

Instructor voices… 

“I refer all students to Student Success workshops and online resources because I believe 

these items have value for all students.” 

 

“I offer extra credit for my students to attend. These workshops are a great resource for our 

students.” 

 

 

FLEX PRESENTATIONS 

 

The following Flex presentations were offered by Academic Support instructors to help faculty 

infuse learning strategies into their academic disciplines: 

 

 Brain-based Teaching and Learning 

 Easing the Teaching Transition: Faculty Mentoring Program 

 Academic Support for Students 

 Minimizing Procrastination, Staff Development Day 

 The Goddess verses the Alphabet, Faculty Book of the Year Discussion 

 Student Success and Retention Best Practices 

 Help for At Risk Students  
 

Academic Support/Tutorial Committee sponsored  

 Faculty Roundtable Discussion 

 Buzz and Buffet – Basic Skills Forum  

INTEGRATED LEARNING ASSISTANCE 

 

To increase student success in traditionally high-risk courses, the following alternative 

instructional approaches were developed, piloted, and evaluated with grant funds (Partnership for 

Excellence and the Fund for Student Success) and offered for several years after the funding. 
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 Learning Communities - General Bacteriology; General Human Physiology;  

Health Education, English, and College Success. 

 Adjunct Study Skills – Elementary Algebra, Political Science, and Introductory 

Psychology  

 Supplemental Instruction – General Human Physiology and Microbiology 

 

Of these innovations, only supplemental instruction for General Human Physiology has been 

continued during the last two years. A recently implemented proposal from the Basic Skills 

Initiative (Appendix C2) includes supplemental instruction for Microbiology and targets other 

transfer-level courses in the near future. 

 

Student voices…  

“The depth and amount of material presented was overwhelming and attending SI not 

only helped me focus in on Physiology before lecture but kept me moving forward.” 

 

“Spending extra time talking about the topics with students, tutor, and worksheets are 

the most helpful.” 

 

“The most difficult part was that our teacher was very detailed and so it helped to go to 

SI for ways to memorize the little things.” 

 

Instructor voices… 

“The ACSK classes that support the pre nursing Bio courses seem to be very beneficial to 

students from what students have told me. I think adding these co-sections attached to 

math classes would be a very good idea.” 

 

“AS can transfer to any topic. Strong study skills are needed at all levels.” 
 

 CURRENT FACULTY AND STAFF MEMBERS  

 

The Academic Support department has only two full-time faculty members and usually eight to 

ten part-time faculty members. This is a ratio of approximately 1- 4.The faculty and staff 

members described (in alphabetical order) below are talented, resourceful, and dedicated to 

student success. 

 

Full-time Faculty and Staff 

 

Patrick Schwab, Ed.D.is currently the Director of Academic Support and DSPS at Cuesta 

College. He came to Cuesta in 2004. He holds a doctorate in Community College Leadership 

from Oregon State University and a master’s degree from California State University at Los 

Angeles in Education of the Visually Impaired. Patrick was department chair at Portland 

Community College’s Skill Center for more than ten years and taught pre-college math and 

technology. The Skill Center is a workforce training program located in inner-city Portland, 

Oregon. Along with his background in special education and passion for technology (he was 

Director of Information Systems at Chemeketa Community College in Salem, Oregon) he has 

been responsible for the administration of the Basic Skills Initiative at Cuesta College from its 

beginning in 2007.He was involved with the System Office’s development of the California 



 

 

12 

 

 

Community College Strategic Plan, has participated on five college Technical Assistance 

Chancellor visits, is the Region 6 DSPS Chair, and is the California Southern DSPS Chair for 

CAPED. In 2008, Dr. Schwab served at interim Dean of Workforce Programs at Cuesta College. 

 

Mary Hastings, MA has worked at Cuesta since 1986, as an adjunct instructor since 1990 and as 

a full-time Tutorial Services Supervisor since 1992. 

 

 M.A., Education (California Polytechnic State University); B.A., Education, (United 

States International University). 

 Specialist Instruction Credential in Reading and Language Arts; California Community 

College Credential (Basic Education); California Basic Educational Skills Test; 

California State Teaching Credential Multiple Subjects. 

 Courses Taught: Student Development 51; Learning Skills 62, 101, 102, 103, 104; ACSK 

115, 120, 168, 217, 225; ESL 101; Paired classes-English 100 & Reading Essentials; 

Bridge Instructor; Learning Essentials for Robotics Program. 

 Committee membership: Academic Support/Tutorial Committee; EOPS Advisory Board; 

Programs Assisting Student Athlete Success; CalWORKs Advisory Board; Cuesta 

College Bridge Committee; Retention and Student Success Planning; Office of 

Employment Training Advisory Board. 

 Developed ACSK 99 (Site 01) and Tutor Training course (ACSK 168). 

 Supervise all components of Tutorial Services: Created training manuals for all tutors and 

clerical; Participated in establishing fingerprinting fee policy for student employees; 

Formalized all tutorial processes and procedures; Established pay scale criteria for Tutors 

and Adjunct Tutors; Promotes services on- and off-campus. 

 Expanded Tutorial Services to North County Campus. 

 Secured supplemental funding for tutoring through ASCC and Foundation and Adjunct 

Study Skills courses. 

 Created the initial Student Success Workshops, the Brown Bag series. 

 Provided classroom presentations in Academic Skills, English, Nursing, Medical 

Assisting, and Automotive classes. 

 Professional Development: Member of the Association of College Tutorial and Learning 

Assistance and College Reading and Learning Association; Great Workplace Training. 

 Piloted a Learning Community. 

 Converted Learning Community to Supplemental Instruction for Microbiology and 

Physiology. 

 Presented six Flex activities for Cuesta faculty since 2000. 

 Designing Online Study Skills Modules training. 

 Contribution to the community: Guest Lecturer, Cal Poly Graduate Program and 

keynote speaker at ASH Office Professional Organization Retreat. 

 Mentoring clerical and tutorial staff and new adjunct Academic Support faculty. 

 Awards: Cuesta College Service Excellence Award. 

 

Berta Parrish, Ed.D., full-time instructor since 1999. 

 Ed.D. with a specialization in Reading Education, MA in Education and BA in English 

Education (Arizona State University). 

 Previous Experience:  

o High school English and Reading teacher, 
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o Assistant Professor of Education, Arizona State University. 

o Professor and Chair of Humanities, Embry-Riddle Aeronautical University. 

o Dean of Academic Affairs, Cook College. 

 Certificates in Arizona Lifetime Community College, National Institute for Leadership 

Development for Women in Higher Education, and Cultural Teaching and Learning for 

College Educators. 
 Courses Taught: ACSK 225 (online & on-campus) 227, 217, 120, 036, 058,  

and ART 219. 
 Developed ACSK 227 and ACSK 121; Revised ACSK 225 and ACSK 058. 
 Instructor of Record for the Academic Support Laboratory courses and services. 
 Supervises and presents 4 workshops annually in the Student Success Workshop Series. 

 Secured funding and served as Project Director for an NEA grant for Faculty Mentoring 

Program; for the Partnership in Excellence grant for Academic Support Program 

Coordinator; and for a Developmental Learning Community grant. 

 Committee membership: Re-accreditation; Curriculum; and Faculty Development. 

 Committee Chair: Learning Community Task Force; Faculty Mentoring; Basic 

Skills/Tutorial, Secretary and member. 

 Presenter of twelve FLEX activities for Cuesta faculty since 2000. 

 Professional Development: Attended MyCourse Training; Strategies for Retention in 

Online Classes; Basic Skills Initiative Regional Workshop; “Student-Centered Learning” 

at Chaffey College; workshop with Lucy MacDonald, developmental education 

consultant; and Eduspace online tutorial for current web-based supplemental materials. 

Planned and attended the workshops "Fostering More Effective Teaching and Learning" 

and "Developing a Successful Mentoring Relationship.” 

Sponsored the Association of Colleges for Tutoring and Learning Assistance (ACTLA) 

Region 6 meeting; attended a meeting at Santa Barbara City College. 

 Mentored two new full-time faculty members. 

 Contributions to community: Instructor at Osher Lifelong Learning Institute at Cal Poly 

(8 classes) and instructor for Cuesta Community Education Programs, Jung Society 

Speaker Series (3); Column writer for Women’s Press (13 articles). 

 Free-lance writer and workshop leader on conscious aging, and author of Wise Woman’s 

Way: A Guide to Growing Older with Purpose and Passion. 

 

Ray Robertson, B.A., Instructional Associate in the Academic Support Lab since January 2011 

and Instructional Aide (hourly) since 1998 – 2009. 

 

 BA in History (University of California, Santa Barbara); AA in CIS (Cuesta College). 

 California Life Teaching Credentials in Elementary Education, Physical Handicapped, 

and Severely Handicapped. 

 Previous Experience: Special Education Teacher; 

Day Treatment Program.SLO County Mental Health Department. 

Computer Lab Aide/Coordinator, North County campus, Cuesta College. 

Computer Lab Aide-CalWORKs Job Training Center, North County campus Cuesta 

College. 

 Professional Development: PLATO training; Microsoft Office Programs. 
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Cheryl Ziehl, M.A. has worked at Cuesta College since 1982, as a full-time instructor since 

1990. 

 

 M.A.in Education, Specialization in Reading (California Polytechnic State University); 

B.A.in Speech and Hearing (UCSB). 

 Previous Experience: High School Reading Lab; Basic Skills English Instructor; 

Department of Rehabilitation. 

 Courses Taught: ACSK 225, 115, 036, 050; ENGL 50 & 100; Learning communities (4); 

Paired classes-English 100 & Reading Essentials; Bridge Instructor; Learning Essentials 

for Robotics Program. 

 Developed/Revised: ACSK 225, 036, 115, 120, and ENGL 50. 

 Committee membership: Academic Support/Tutorial; Cultural Diversity and Student 

Equity; Faculty Professional Development; Student Success & Retention; Reentry 

Program; Basic Skills Taskforce; Learning Communities; Academic Senate; 

Accreditation. 

 Student Success Workshop Presenter, 2 – 3 workshops annually. 

 Presenter of FLEX Activities for Cuesta faculty since 2000, focusing on Teaching and 

Learning, Whole Brain Learning, Best Practices and Student Success, and Thinking 

Critically Across the Curriculum. 

 Mentoring- ESL, English, AS faculty. 

 Professional Development: Attended Stir-fry Seminar-Multicultural Awareness; Learning 

and the Brain Conferences; College Reading and Learning Association; 

Berkeley Community College Consortium; Learning Communities Summer Institute; 

Faculty Retreat; Great Teachers; Parachutes and Ladders-Myths and Truths about 

Learning; Dr. Rob Johnstone; On Course Training; Brain Based Teaching and Learning; 

Sabbatical Leave Fall 98/99; ELIC and PLATO Training. 

 Awards/Honors: Outstanding Academic Employee of the Year; “Mentors Make Life 

More Meaningful” (Alpha Gamma Sigma); Commencement Faculty Speaker- Faculty 

Recognition -Certificate of Appreciation- Outstanding Teaching and/or Rapport with 

Students –EOPS. 

 

Part-time Faculty 

 

MaryAnn Dockstader, Ed.D., adjunct instructor since 2001. 

 

 Ed.D. Curriculum & Instruction (Univ. of San Francisco), MAT Social Sciences (SUNY 

Binghamton) BA Anthropology/History (SUNY Binghamton). 

 Credential in Learning Disabilities, San Jose State. 

 Previous Experience: Instructor: Learning Disabilities, West Valley Community College 

and Learning Disabilities Chabot College. 

Fieldwork Supervisor/Instructor: Special Education and Rehabilitative Services, San Jose 

State University and School of Education, Learning Specialist Program, University of 

San Francisco. 

Learning Disabilities Specialist: Foothill-DeAnza Community College. 

Adjunct, Ottawa University, Phoenix University and University of San Francisco. 

Resource Specialist, Oak Grove School District, San Jose, Ca. 

 Courses Taught: ACSK 075.036, 050, 058, 120, 227, and 225. 

 Revised ACSK 036 to meet the needs of lower achievers at NCC. 
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 Student Success Workshops (4). 

 Professional Development: CAPED; State & National Conferences for Teachers/Parents 

in Sacramento. 

 Mentoring: Continue to be a parent advocate for LD students in the Paso Robles and 

Templeton school districts and in the bay area as well. 

 Contributions: Article on LD for Cuesta College; FYI from DSPS; LD group testing at 

NCC. 

 

Vicki Farrer, M.A., adjunct instructor since 2003. 

 

 BA Sociology and Master of Arts in Teaching (Wayne State University); Master of 

Business Administration (Webster University). 

 Multiple Subject Teaching Credentials Michigan, Illinois, California; Business and 

Industrial Management Community College Credential California. 

 Previous Experience: Grade school teacher. 

Instructor at Cal Poly, College of Lake County, Columbia College, Hancock College, 

Kaplan Test Prep, San Luis Coastal Adult School, University of LaVerne, University of 

Redlands, University of San Francisco; Young Scholars Program at Cal Poly (test prep 

and study skills). 

Part-time tutor-trainer in own business. 

Management and Supervisory Trainer at SLO County. 

Teacher, GED and life skills at County Drug and Alcohol Services. 

Adjunct instructor, Computer, ESL, GED, Cuesta College. 

 Courses Taught: ACSK 225, 500, 058, 120, 036, 055, and 050. 

 Developed ACSK 500 GED Preparation. 

 Student Success Workshops (4). 

 

Ilene French, M.A., adjunct instructor since 2008. 

 

 M.A., Educational Administration, (California Polytechnic State University) with 

distinction, BS in Organizational Management (University of La Verne) with honors 

 Previous Experience: Cuesta College Disabled Student Support Services Coordinator; 

Cuesta College Social Sciences Division Assistant 

 Course Taught: ACSK 058 

 Committee membership: Cuesta College Learning Disabilities Conference 

Coordinator/Publicity Chair; Member of Cuesta Capital Campaign Committee; Financial 

Aid Committee member; Co-chair of the Planning and Budget committee; Basic Skills 

Initiative Committee/Academic Support and Tutorial Committee; Disabled Student 

Services and Programs Advisory Board 

 Professional Development: Cuesta College Great Teachers’ Retreat; Asilomar Women’s 

Leadership Retreat; Council of Classified Employees’ Reclassification Workshop 

presenter 

 Professional Awards: Recipient of the Cuesta College Service Excellence Award; 

Recipient of the Distinguished Service Award for the Morro Bay Harbor Festival 

 Community: Executive Producer of BostoFest, Wachtang Korisheli Musical Festival 
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Devon Hodgson, Ed.D., adjunct instructor since 2008 

 Ed.D. with a specialization Learning and Leadership (University of Santa Barbara); 

M.A.in Educational Leadership (University of San Diego); B.S. Social Science (Cal 

Poly). 

 California Single Subject Teaching Credential and Administrative Credential. 

 Previous Experience:  

o High School Teacher: Social Science, Peer Counseling. 

o Coordinator of Leadership Development Programs, Cal Poly. 

o Director of Professional Development, Cuesta College. 

o Coordinator of Diversity Training and Organizational Development. 

 Course Taught: ACSK 225. 

 Student Success Workshops (1). 

 Secured funding and served as Co-Project Director for an NEA grant for Faculty 

Mentoring Program. 

 Committee membership: Curriculum; Cultural Diversity and Student Equity; Faculty 

Professional Development; Staff and Management Professional Development; Distance 

Education Committee; and Academic Support/Tutorial. 

 Professional Development: Attended the OnCourse Training; Student Success and 

Retention Best Practices; Starting Strong from Day 1 to the First Exam; FERPA: A 

Private Conversation; FRISK Feedback Model Training; LGBT Ally Training; Faculty 

Mentor Retreat/Training; Technology Trainings; AVID: Active Learning Strategies 

Training; and SLO Literacy Organization Reading Tutor Training. 

Madeleine LaMon, M.A. adjunct instructor since 2004. 

 

 BA in Psychology, Hunter College (City University of New York); Graduate studies in 

Education with an emphasis in Special Education (Saint Mary’s College of California). 

 Professional Clear Multiple Subject California Teaching Credential in General Subjects. 

 Previous Experience: Elementary and high school teacher. Moraga School District, 

Lafayette School District, San Luis Coastal Unified School District. 

 PLATO training, Private Tutoring, Multiple Subjects 

 Courses Taught: ACSK 050, 058, 036, and 120. 

 Committee membership: Student Learning Outcomes Assessment Task Force; Cultural 

Resources, Cuesta College. 

 

Norma Ortiz Maldonado, M.A., adjunct instructor since 2008. 

 

 Doctoral Candidacy in Educational Curriculum and Instruction and MEd with a 

concentration and teaching certificate in English; Doctoral Candidacy Degree in Folklore, 

Ethnomusicology, Latin American Studies and Spanish and MA in Folklore and Latin 

American Ethnomusicology (Indiana University); BA in Music (City University of New 

York). 

 Previous Experience: Elementary and High School ESL and English instructor 

Spanish instructor and graduate assistant 

Language Dept & Special Collections Library 

Professor of English and American Literature 

Spanish and Business Education instructor (Cuesta College) 



 

 

17 

 

 

 Courses Taught: ACSK 225,120, 050, and 005. 

 Community Programs instructor of Spanish and College for Kids. 

 

Marsha Robinson, M.A., adjunct instructor since 1998. 

 

 B.S. Child Development and M.A. Education with specialty in Special Ed (California 

Polytechnic State University). 

 CA multiple subjects teaching credential. 

 Previous Experience: Teacher, Paso Robles Unified School District; Templeton Unified 

School District, Schofield Barracks Education Center; Hawaii Pacific College; Richard 

Milburn High School; Monterey Peninsula Unified School District; Cumberland-Perry 

Area Vocational Technical High School; Hawthorne School District. 

 Courses Taught: ACSK 120, 225, 058, 055, 075, 005, 036, and 050. 

 Committee membership: Basic Skills/Tutorial Committee; Faculty Union Treasurer. 

 Professional Development: Basic Skills Conferences; PLATO training; INSPIRATION 

conference; Juvenile Delinquency and Special Ed students’ conferences. 

 

Keith Wimer, M.A., adjunct instructor since 1997. 

 

 M.A.in Education, Specialization in Reading and Special Education (California 

Polytechnic State University); B.A.in English, emphasis Creative Writing (Fresno State 

University). 

 Credentials: Single-Subject English, Reading and Language Arts, Learning Handicapped, 

Resource Specialist, Multiple Subjects. 

 Previous Experience: High School English, San Luis Obispo High School; High School 

English and Adult Basic Education, California Department of Corrections. 

 Courses Taught: ACSK 010, 036, 050, and 225. 

 Revised Curriculum: ACSK 050. 

 Student Success Workshops: “Test Taking Strategies,” “Acing the Essay Test”. 

 Professional Development: Basic Skills, Reading, Special Education, and Adult 

Education conferences. 

 

 

MAJOR DEVELOPMENTS SINCE THE 2005-06 PROGRAM REVIEW 

 

Many of the recommendations from the last Program Review were not realized due to limited 

funding, insufficient staff, and the absence of a strong institutional commitment to academic 

support for all students. 

 

1. ACADEMIC SUPPORT PROGRAM 

 

Of the eleven recommendations, only three were implemented: 

 Ten of the Student Success Workshops were videotaped and are now available 

in the Academic Support Lab (SLO) and Library (NCC). 

 The department’s website continues to be updated to reflect AS Lab holdings, 

student/instructor resources, links, etc. 
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 Although not as many as in the past, Flex presentations on learner-centered 

instruction were continued. 

 

The remaining unimplemented recommendations related to increasing external and 

internal funding, hiring a faculty coordinator and a designated Basic Skills Counselor, 

establishing a Teaching and Learning Center, and increasing promotional efforts with 

students and faculty. 

  

2. ACADEMIC SKILLS COURSES 

Of the eleven recommendations, only five were implemented: 

 The efficacy of Academic Skills courses on high school campuses was analyzed 

and terminated based on the data. 

 Technology continues to be integrated into courses. 

 Supplemental Instruction has been institutionalized through a Basic Skills 

Initiative proposal. 

 The efficacy of offering ACSK 225 as a wholly distance education option has 

been analyzed and the hybrid model will be continued. 

 Course articulation and coordination have been improved with more DSPS 

instructors who teach Academic Skills courses participating in workgroup 

meetings and the Program Review in particular. 

 

Unmet recommendations include hiring a full-time instructor, institutionalizing Adjunct 

Study Skills and Learning Communities, developing an AA degree applicable critical 

thinking/reading course, providing professional development funds, and articulating 

courses within the department and with other departments, especially English and ESL. 

 

3. TUTORIAL SERVICES 

Of the seven recommendations, only one was implemented:  

 Offer tutoring for students in Academic Skills courses. 

In fall 2009, in response to an economic decline, Tutorial Services reduced the tutor 
population by 65 percent, resulting in larger tutoring groups. Hours of operation on the 
San Luis campus were reduced to four days a week and North County campus funding 
was eliminated. However, due to a long-standing, very positive relationship with ASCC, 
Tutorial Services requested and received additional funding for NCC. 
 
Supplemental Instruction –ACSK 217 (WIA grant), and Adjunct Study Skills-ACSK 115 

(PFE grant), were converted to the Academic Support budget when grant funding ended. 

Of the initial four sections, only one section of Supplemental Instruction is being offered 

and Adjunct Study Skills was suspended due to lack of general fund dollars and 

infrastructure. 

Fortunately, a Cuesta College Foundation grant, ASCC funding, and Basic Skills Initiative 

dollars have enabled Tutorial Services to hire more tutors, provide greater access on both 

campuses, and offer tutoring for the first time in summer session. 
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Several new district policies directly impacted Tutorial Services particularly in the area of 

hiring student and non-student tutors. Beginning fall 2007, fingerprinting and TB testing 

was required of all student help. 

In fall 2010, the classified union (CCCUE) and the district implemented a new policy 

regarding the conversion of non-student hourly employees to classified employees. This 

conversion affected ten tutors who had collectively tutored sixty-five years at Cuesta. Six 

were hired as part-time classified employees. Eliminating non-student hourly employees 

has significantly impacted providing tutors for transfer level courses and the hiring of 

qualified Supplemental Instruction leaders. 

Unmet recommendations include hiring full-time clerical support, expanding tutoring to 

summer, evening, weekend, and distance education students. Additionally, wages for 

tutors have been frozen since fall 2009 and raises need to be reinstated. 

4. ACADEMIC SUPPORT LAB 

Of the six recommendations, five have been implemented: 

 

 The hourly position of Instructional Aide was converted to a classified position. 

 Currency in hardware and software has been maintained at all sites. 

 Technology continues to be integrated into the Lab (i.e. web resources). 

 Student usage has been increased due to the increased promotion (monthly 

drawing for a $25 gas card) and Introduction to Green Building students. 

 Students and faculty are informed of the resources available in the Lab. 

 

The only recommendation that remains to be addressed is to increase the efficiency of 

the AS Lab by a better visual division between the Writing Center and the Lab. 

 

C. PROGRAM LEARNING OUTCOMES 

 

The following Learning Outcomes were developed to promote student success: 

 

 Student will demonstrate self advocacy and knowledge of their academic goals. 

 

 Student will progress to college level coursework successfully completing pre-college 

Academic Skills courses. 

 

 Student will demonstrate knowledge of college resources to help her/him successfully 

complete coursework, including tutoring, advising, and services such as EOPS/CARE 

and DSPS. 

 

Another form of program assessment is the semester report developed by the instructor of 

record and the instructional assistants in the Academic Support Lab. This report includes the 

total hours that ACSK 005 Lab students, Adjunct Study Skills students, and walk-in students 

have logged as well as results from student evaluations (Appendix C3). 

 

Additionally, Tutorial Services has a formal evaluation process for tutors, students, classified 

and clerical staff. Each semester students evaluate the tutoring experience, working with their 
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tutor, and how the service was provided. Tutors complete self-evaluations and are then 

evaluated by the Tutorial Supervisor. Feedback from all evaluations contributes to the program 

process and is the basis for continuous quality improvement (Appendix A2).With the 

assistance of Institutional Research, retention, success, and persistence data on students 

utilizing Tutorial Services will be gathered and analyzed annually. 

 

COURSE LEARNING OUTCOMES 

 

The Academic Support Program has adopted a survey-based assessment for student learning 

outcomes (SLOs) for all courses that uses an instrument that is administered with the course final 

exam. At present, we have completed assessments from multiple sections of the ACSK 036 

Reading Essentials and ACSK 120 Learning Essentials courses, and the data has been aggregated 

and statistically analyzed for each course to provide the basis for planning improvements of 

student learning. It is anticipated that assessments will be completed for all Academic Skills 

courses during 2011, allowing completion of a full assessment cycle by 2012 as described in the 

Institutional Assessment Plan for Instructional Programs. As improvements to curriculum and 

instructional methods are identified and implemented, in the following semester(s) additional 

assessments will be conducted to assess changes in SLO achievement. 

 

The development of SLO assessments has led to improvements in the Academic Support 

Program. All Academic Skills faculty are now listing the course SLOs on their syllabi and 

making specific reference to them in their classes as appropriate. The faculty has been 

encouraged to consider the course SLOs when creating assignments, exams and other course 

materials in order to focus student learning on the various SLOs for the course and Program. 

Following the first round of SLO assessments in the ACSK 036 and 120 courses, the course SLO 

assessments showed generally high levels of student achievement across all SLOs, indicating 

that these courses successfully prepare students for advanced coursework and college success. 

The results of these assessments have also guided improvements to these courses’ content that 

has produced noticeable increases in student achievement in subsequent SLO assessments. 

 

Student Learning Outcome surveys were submitted to Institutional Research for most course 

sections at the end of the Fall semester 2010.Unfortunately, due to insufficient staffing, the data 

from these surveys have not been provided, therefore could not be included in this Program 

Review. 

 

STRENGTHS AND WEAKNESSES OF THE PROGRAM 

The following strengths and weaknesses of the Academic Support Program were 

generated at a retreat on January 12, 2011. 

 

STRENGTHS 

 

1. Responsive to student needs – by supporting holistically/promoting retention and 

attainment of personal and academic goals 

2. Loyal, collaborative and resilient staff 

3. Student centered – promote continuous improvement and encourage student feedback 

4. Responsive to college needs, department requests, both our own and others 

5. Committed to best practices and professional development 

6. Provide integrated learning assistance; adjunct classes, SI, and GED 

7. Provide resources to general faculty, both individually and through committee work 
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8. Offer computer-assisted instruction for basic skill, i.e. PLATO 

9. Willing to experiment with alternate delivery systems such as modules and hybrid 

courses, short courses, distance education courses and student workshops to meet the 

diverse needs of students 

10. Model instructional techniques for good educational practices through various methods 

Actively learn, develop, implement, and evaluate new learning theory and technology 

11. Teach transferable skills for content area and life-long learning 

12. Provide on-campus employment and workplace training for students 

13. Connect students to resources both inside and outside the institution 

14. Teach and promote student development of self-advocacy 

15. Led by a visionary and supportive Director 

16. Apply flexible strategies to address limited resources 

17. Articulation with the BSI initiative 

18. Responsive to students without diminishing curriculum quality 

 

Student voices… 

“These skills classes are not just strictly for school, so it’s kind of like getting a life mentor 

that helps with understanding and getting clear goals that can be achieved.” 

 

“The tutoring has really helped me to get a 3.0 GPA instead of a 2.0.” 

 

“I used a Spanish tutor my first year and it made a world of difference. My being able to 

speak out loud about a variety of topics really allowed me to understand the language 

better. I also used the tutoring services for my least favorite class; I can partially attribute 

passing that class to my helpful tutor. She explained questions I didn’t understand, but 

the scheduled weekly time seemed to be the biggest aid to keeping me stay on top of my 

homework!” 

 

Instructor voices… 

“I refer students to Academic support services because I have seen the positive influence the 

programs have had on student academic success.” 

 

“These classes are key toward offering our community the opportunity to obtain skills to 

be successful members of our community and truly offer “lifetime learning” at all 

levels.” 

 

 “Academic Support Services are essential, in fact. Many of my students who are in their 

first class ever in a college and who had never considered that the college could meet 

their academic needs, and who see that what we have to offer is going to help them 

improve their lives, will not succeed without Academic Support Services.” 

 

WEAKNESSES 

 

1. Limited resources: full-time faculty, personnel, facility, funding, budget 

2. Identity is misconstrued in student and faculty perception due to connection to DSPS 

3. Program demands outstrip faculty and tutorial supervisor time 

4. Target population is under-utilizing services 

5. Summer, evening, week-end and distance ED tutoring is not available 
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6. No early alert program 

7. Faculty, counseling, and students have limited knowledge of programs/services 

8. Low institutional priority in funding, visibility, and recognition 

9. Decreased staff development monies, release time, and travel dollars 

10. Decreased formalized coordination of AS’s components 

11. Depth of curriculum 

12. Inadequate mentoring and training of hourly/adjunct faculty due to limited/or no funds 

13. AS Lab is not serving enough students and is not well integrated with courses 

14. No institutional grant writing and professional development support for faculty 

15. Scope and sequence of programs and AS courses articulation 

16. Decrease of AS FLEX presentations 

17. Allocating insufficient resources to North County Student Success Center 

 

Student voices… 

“I didn’t know you could take Academic Skills classes.” 

 

“More online courses! More online courses! Especially expanding the math, science and 

history options. Thank you.” 

 

“I feel it would be helpful if there were more variety of times allotted for the Academic 

Skills classes.” 

 

“Because I work a full time job during the day, more night classes would be great.” 

 

“Need more hours…” 

 

“Tutoring is seldom available at the best time for me—after 5:30 when I get off of work 

and arrive on campus, or Saturdays.” 

 

“I am a single parent and work fulltime, lab hours at NCC are very limited and we are not 

allowed to go to SC to do lab. Please help.” 

 

“I would like to see more Academic Skills services such as tutoring and classes available 

for night students or on Saturdays. Students like myself who can only take classes at night 

would benefit from the support if it were available to them.” 

 

Instructor voices… 

“We need to educate both faculty and students about what Academic Support Services 

offer. In addition, there needs to be consistent institutional support for the program.” 

 

 “More promotion in more creative ways to reach faculty, staff, students and the 

community.” 

 

“Would love to see an ACASK class devoted solely to teaching critical thinking skills 

across all academic areas.” 
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PROGRAM RESPONSE TO CHANGES IN THE DISCIPLINE 

 

While we struggle to catch up with the quality learning assistance models of the 1990’s, other 

community colleges are moving well into the 21
st
 century. Six trends are apparent in the 

professional literature (especially in the Basic Skills as a Foundation for Student Success in 

California Community Colleges [Poppy Copy] report) and national and state conference 

presentations: 

 

1. Student-centered and brain-based instructional strategies have made the college 

classroom more dynamic and engaging while increasing student retention and 

mastery of the material. 

2. Hybrid distance education courses and web-based study strategy modules infuse 

technology into courses and labs and reach more students. 

3. Tutoring services are available in the evenings, weekend, during the summer, and 

online. 

4. Institutionalized early alert and mandatory orientation, assessment, advising, and 

placement. 

5. Learning Commons provide assistance to all students with information, research, 

computing, and learning needs. They increase student usage of the labs and tutoring 

as well as increase student retention and success rates in coursework from general 

tutoring and supplemental instruction and in the developmental education courses 

using Directed Learning Activities. 

6. Learning Communities, paired courses, and supplemental instruction infuse academic 

skills into a meaningful context and build connections between students, faculty, and 

disciplines. 

 

 

INSTITUTIONAL DATA 

 

The overall course success rate for the Academic Skills classes has increased steadily from 

59.7% in 1996 to 70.1% in 2000, to 70.7% in 2005, with a five-year average of 72.5% according 

to the data provided by Research Services (Appendix E2). This is well above Cuesta’s 

successful course completion rate for basic skills courses of 60.2% compared to the statewide 

rate of 62.5%, as reported in the 2004-05 Institutional Effectiveness Outcomes Report. This 

success rate is very encouraging considering that the overall college five-year average is 70.9% 

and the statewide average is 73%, and that we are challenging students with pre-collegiate levels 

of basic skills. 

 

The retention rate has also improved, going from 80% in 2000 to 88% in 2005, with an 

85.3% five-year average. This percentage is above the overall college retention rate of 

85.6%, the statewide rate of 84.8%, and the Cuesta basic skills courses rate of 

83.6%.Although higher than comparisons, we still believe that with tutoring, increased 

advising, and awareness of campus resources, fewer students would drop due to the pace of 

instruction, conflicting responsibilities, and financial constraints. 

 

The FTES per FTEF has increased over the last five years due to the increased number of 

sections of ACSK 036 and ACSK 050 when they became prerequisites for students placing 

below the English 099 cut-off score and sections of Adjunct Study Skills, Supplemental 

Instruction, and two courses paired with Biology courses. It went from 11.5 in the spring of 
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2000 to 14.2 in the fall of 2005.This compares to the overall college five-year average of 

15.8 (FTES per FTEF). 

 

 

Persistence and Success Among Academic Support Students 

 

For the purpose of Academic Support’s 2011 Comprehensive Program Planning Report we 

studied the success and persistence of our students after they have taken the College Success 

class (ACSK 225).We looked at success in math classes and English classes. The college has 

an Argos Script that allows one to follow how students persisted in taking subsequent classes 

and if they were successful. Success is defined as a “C” or better in a given class. 

This study of persistence and success with college orientation classes was similar to Nguyen, 

Hays, and Wetstein’s (2010)** study of enrollment in an orientation course is a strong 

predictor of persistence and success. Nguyen’s study of persistence showed a 17.4 percent 

difference rate from a fall to fall time period over students who did not attend an orientation 

course. 

 

The Cuesta College analysis used student statistics from the Fall 2008 ACSK 225 College 

Success classes. This represents a sample of 264 students. We then compared how the 

students did over the next four semesters and one summer semester. This was from Spring 

2009 through Fall 2010.In math, we compared ACSK 075, Math 003, Math 021, Math 122, 

and Math 123 with the Fall 2008 ACSK 225 class. In English, we examined Engl 099, Engl 

156, and Engl 201A. 

 

The math classes gave us a total population (N) of 4039 students taking at least one math 

class from Spring 2009 through Fall 2010.Of the sample of students taking the Fall 2008 

College Success class, 25.8 percent took a math class.1.5 percent of all students who took a 

math class over the two year period had taken the Fall 2008 College Success class. Out of the 

61 students who took both a math class and the College Success class 50.1 percent of the 

students were successful in their math class. 

 

The English classes gave us a total N of 13,134 students taking at least one English class 

from Spring 2009 through Fall 2010.Of the sample of students taking the college Success 

class, 53.4 percent took an English class.1.0 percent of all students who took an English class 

had taken the Fall 2008 College Success class. Out of the 133 students who took both an 

English class and the College Success class 68.4 percent of the students were successful in 

their English class. 

 

While it may appear that students were significantly more successful in the English class 

than overall student success rate in the math classes this is not quite the case. The overall 

success rate for math students was 29.1 percent, whereas, the rate for students who had taken 

College Success and math was 50.1 percent. This is an 18.3 percent greater success rate for 

students who first took College Success before attempting a math class. The overall student 

success rate in English class was 46.7 percent and if the student also took the Fall 2008 

College Success class then their success percentage was 68.4.This is a difference of 21.7 

percent. 

 

Both English (21.0%) and math (18.3%) shows a substantial improvement in success for 

those students who took the College Success class. 



 

 

25 

 

 

 

 
COURSE * AS_ACADEMIC_HISTORY_DETAIL.TERM_CODE_KEY * AS_ACADEMIC_HISTORY_DETAIL.SUBJ_CODE  

Cross tabulation 

Count 

AS_ACADEMIC_HISTORY_DETAIL.SUBJ_CODE 

AS_ACADEMIC_HISTORY_DETAIL.TERM_CODE_KEY 

Total 200807 200903 200905 200907 201003 201007 

ENGL COURSE ENGL099 156 103 0 139 110 152 660 

ENGL156 944 592 59 956 591 911 4053 

ENGL201 1556 1598 242 1638 1629 1602 8265 

Total 2656 2293 301 2733 2330 2665 12978 

MATH COURSE MATH003 110 128 0 126 106 124 594 

MATH007 177 177 30 159 212 175 930 

MATH123 515 404 73 488 352 518 2350 

Total 802 709 103 773 670 817 3874 

Total COURSE ENGL099 156 103 0 139 110 152 660 

ENGL156 944 592 59 956 591 911 4053 

ENGL201 1556 1598 242 1638 1629 1602 8265 

MATH003 110 128 0 126 106 124 594 

MATH007 177 177 30 159 212 175 930 

MATH123 515 404 73 488 352 518 2350 

Total 3458 3002 404 3506 3000 3482 16852 

 

Persistence and Success for ACSK 225 
  

 

Total 
ACSK 
225 Fall 
08 

Class 
Total 
after F08 

Success 
Success 

Success 
Unsuccess 

Unsuccess 
Success 

Unsuccess 
Unsuccess 

Total 
Students 

  
Math 

         
ACSK 075 264 165 1 0 2 1 4 

  
Math 003 264 594 1 0 2 0 3 

  
Math 007 264 930 6 1 2 4 13 

  
Math 123 264 2350 14 17 3 7 41 Persistence % of Pop. 

  
4039 22 18 9 12 61 23.1% 1.5% 

          
English 

         
Engl 099 264 660 3 1 4 1 9 

  
Engl 156 264 4053 19 6 10 7 42 

  
Engl 201A 264 8265 45 22 10 5 82 

  

  
12978 67 29 24 13 133 

  

          

   
Persistence % of Pop. 

    

   
50.4% 

 
1.0% 

     

*Study conducted by Patrick Schwab 03/17/2011 
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**California community college Chancellor’s office Date Mart (2010) student headcount by unit load: Fall 

2008.Retrieved March 17, 2011, from https://misweb.cccco.edu/mis/onlinestat/studentdemo_coll_cube.cfm 

 

Nguyen, A., Hays, B., & Wetstein, M.(2010).Showing incoming students the campus ropes: Predicting student 

persistence using a logistic regression model. Journal of Applied Research in the Community College, 18(1), 

16-21. 

 

 

NUMBER OF CERTIFICATES 

 

Based on recommendations from the last Program Review, the Basic Skills Certificate of 

Proficiency (Appendix B2) was designed by the Academic Support/Tutorial Committee and 

is the first one for this department. It was approved by the Shared Governance Committee in 

the spring of 2005.According to the Student Survey, seventy percent responded favorably 

towards the Basic Skills Certificate of Proficiency. 

 

 

PROGRAM EVALUATIVE DATA 

 

Student Survey Summary 

Data indicate that students consistently rated the Academic Skills courses, Tutorial Services, and 

Academic Support Lab high when asked whether the courses/services helped them succeed in 

college. The statistical means of related questions ranged from 3.98 to 4.31 on a 5-point scale. 

For each question, about half of the respondents “strongly agree” that the program has helped 

them succeed. 

  

Overall, about forty-five percent of the students responding reported they successfully completed 

either English 099 or English 156 after taking classes or using services, and about 20% say they 

passed Math 007 or Math 021.Other courses successfully completed include English 201A, Math 

123, 127, 242, 265A, Chemistry 201A, Business 201B, German 201, statistics, geology, 

astronomy, and microbiology courses. 

  

Of the 400 or so students taking the survey, about 60% have enrolled in at least one Academic 

Skills course, and about 50% have accessed Tutorial Services and/or the Academic Support Lab. 

Almost three-fourths of students say they would use Tutorial Services more often if they could 

drop in without an appointment and many students believe more tutorial and lab services should 

be offered (e.g., in the evenings). 

 

Because most students taking the survey are first-year Cuesta students, the high number of 

favorable responses suggests Academic Skills classes and Support Services aid in student 

retention by helping new students adapt to college-level course work. Data also suggest that 

students would access services to a greater extent with greater outreach and expanded services. 

 

Sample student responses to the prompt, “Academic Skills classes have prepared me for 

higher-level classes:” 

 

I think that every student that is just entering college can benefit from these courses. It 

helped me a lot, to learn about myself and techniques that will help me to be successful 

in college. 

 

https://misweb.cccco.edu/mis/onlinestat/studentdemo_coll_cube.cfm
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I really enjoyed the College Success Class. It really showed me new ways to study and 

overall great methods for college work.  

 

Sample student responses to the prompt, “Tutoring Services have helped me succeed in my 

classes:” 

 

The tutoring centers are great. If not for them I wouldn't have succeeded in some of 

my previous classes. But I believe North County needs to have more tutors available to 

them to help them help students that can't travel to SLO campus. 

 

Tutoring helped me achieve higher grades which will, in turn, be very helpful in the 

upcoming future. 

 

Depending on the course, like physics, the hour that is given of free tutoring is not 

always enough. 

 

Sample student response to the prompt, “The Academic Support Lab has helped me succeed 

in my classes:” 

 

Yes, PLATO and other subjects I’m having trouble with!!!”  

 

The Lab is important for the hands-on part of class. 

 

I will be using more of these services in the upcoming semester to ensure success. 

 

Faculty Survey Summary  
Eighty to 89% of Cuesta faculty and staff responding to the survey agreed that Academic 

Support Services (classes, tutoring, workshops, and labs) help the college achieve its mission. 

Eighty-five percent regularly refer students to the classes and services, and 76% think more 

students should take Academic Skills classes or use the services to better prepare for regular 

classes. 

 

While fewer respondents, 55-66% (who did not mark “N/A”), reported that students using the 

services are better prepared for classes and demonstrate course level skills, 85% believe students 

who access support labs and tutoring services improve performance while in class and an equal 

percentage report students who use Support Services “speak positively of the services and skills 

they’ve learned.” Sixty percent agreed that the program is appropriate for preparing ESL students 

for a smooth transition to regular classes. 

 

A few survey questions offer insights into how Academic Support services might better support 

the college mission. Just 41% of faculty and staff surveyed think students are aware of the 

services, while 94% believe greater cooperation and communication between Academic Support 

and other Cuesta faculty and staff would improve the learning environment. Sixty-six percent 

support additional content-specific Academic Support classes and services, but only 30-32% 

think more classes and services should be made prerequisites or co-requisites of regular courses. 

Finally, over 80% of respondents who attended an Academic Support flex activity said they 

benefited, and they referred students to the classes/services afterwards; however, just 50% of 

respondents had attended an Academic Support flex activity. 
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Sample responses to the prompt: “The Academic Support Services I have referred students 

to include:” (Note: These are largely the same classes/services instructors say they plan to refer 

students to in the future). 

 

 Grammar Essentials, Skills Lab, Writing Essentials, Reading Essentials, College 

Success, Keyboarding 

 Test taking strategies, study skills, writing fundamentals 

 Tutoring center, workshops (study tips, managing final's crunch/stress etc) 

 Tutoring, exam anxiety/strategies class 

 Note and test taking strategies 

 Writing Lab, study skills classes, tutoring 

 Student Success Workshops, Tutoring, Academic Support Classes, and the Academic 

Support Lab  

 Writing classes, basic skills classes, tutoring labs, and I have helped students in my 

class use the Plato tutorials, which are very helpful 

Sample suggestions faculty/staff have for improving the effectiveness of Academic Support 

classes and services: 

 

 MORE tutorial!!! Plato modules. Possibly an ACSK writing class for non DSPS 

students. 

 We NEED a full-time committed instructor teaching reading essentials and writing 

essentials. This person needs a background in READING. 

 Hybrid courses, paired-classes with ESL, reading courses for students placing below 

ACSK 036 and between ACSK 036 and Eng 156, critical thinking course for the AA 

Degree, Short-course for vocabulary development in the content areas, create a basic 

writing course for non-DSPS students, and evaluate course offering between 

campuses--Reinstate AS courses in NCC if needed. Also, increase availability of 

Academic Tutoring and AS Lab when classes are in session. 

 Adjunct study skills classes in conjunction with specific sections of math and science 

courses (ala Cal Poly's SI program) . 

ESL-related-- 

 Pair classes in AS/ESL using a thematic approach 

 ...the transition from ESL to higher level classes cannot be done simply by adding 

Academic Skills. Reassessment of the needs of higher level classes, in English, for 

example, would help determine what kind of coursework would best prepare the ESL 

student. 

 More evening offerings for ESL and working adults. 

 More assistance is needed and more integration from ESL.A co-op class would be 

great where both departments get together and help them in transitions. 
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Sample suggestions faculty and staff have for raising awareness of Academic Support 

Services: 

 

 An 'Opening Day' Academic Support showcase would be an excellent opportunity to 

get the word out and inform the entire campus of our services.  

Basic Skills Week, the 3rd week of every term, with a jazzy little event or events, and all 

Instructors could post the info in their classrooms. 

 My Cuesta page, could Academic Support Services have a blog that they use with a link 

on the My Cuesta page that students could consult and make comments on.  

 The ACSK classes that support the pre nursing Bio courses seem to be very beneficial 

to students from what students have told me. I think adding these co-sections attached 

to math classes would be a very good idea. 

 Direct email and texting to students. Student ambassadors visiting classes at the 

beginning of a semester. 

 All faculty should know of the classes and what they offer. It should be discussed at 

division meetings or have ACSK faculty come and present the program. 

 Have a counselor come in to classes and give a 5 minute overview. 

 Counselors could mention this to all students they contact. It could be included in the 

class schedule in lettering that stands out. 

 

Sample responses to prompts indicating how Academic Support Services are important to 

Cuesta’s Mission and how the learning community can be strengthened: 

 

 Academic Support Services is an integral and absolutely necessary component of 

Cuesta. Given that we are an "open door" institution, we have to provide services to a 

wide variety of learning styles, abilities and levels. 

 Academic Support Services are essential, in fact. Many of my students who are in their 

first class ever in a college and who had never considered that the college could meet 

their academic needs, and who see that what we have to offer is going to help them 

improve their lives, will not succeed without Academic Support Services. 

 A strong learning community is essential for the success of all students. Increased 

communication through Flex activities can be helpful; flex activities are a good way to 

communicate with faculty but are often poorly attended. Communication with staff is 

very important because they have a lot of communication with students. Their 

knowledge of the program and interest in the services is a valuable way to "pass the 

word along.” 

 

Conclusion/Summary for Faculty and Staff Surveys 

 

Overall, the surveys show that faculty, staff, and students consider Academic Support Services 

vital to the college’s mission and to the success of a large number of students. Survey results 

indicate Academic Support classes and services are underutilized, and more students, as well as 

the College’s mission, would benefit from greater promotion of the program--with expansion of 

classes and services as more students and instructors use and participate in the program. 
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ANNUAL TOTALS 
30% growth in FTE over the last five years 

2005-06 2006-07 2007-08 2008-09 2009-10  
 82.08 80.54 85.11 96.99 106.53  

        

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TEACHING EXCELLENCE 

 

FACULTY PROFESSIONAL DEVELOPMENT 

 

Faculty members in the department remain current in their disciplines in a variety of ways. 

Several faculty have attended professional conferences at the state and national level. Refer to 

Faculty/Staff Information for specific conferences/professional development (p.11). 

 

In addition to conference attendance, faculty members remain current in instructional 

methodologies by staying informed, by exchanging information and materials in professional 

listservs (especially the Learning Support Centers in Higher Education), and by reading the 

publications of the related professional organizations (especially the College Reading and 

Learning Association, On Course Newsletter, and the Association of College Tutoring and 

Learning Assistance). 

 

Naturally, faculty actively participate in the college’s Flex  offerings to update their computer 

skills, to integrate technology, to learn more about diversity issues, and to meet cross-campus 

instructors. Academic Support instructors also present Flex activities on “student-centered 

learning” and “best practices” to help faculty infuse learning strategies into their teaching 

repertoire. 

 

MENTORING OF ADJUNCT FACULTY 

 

With only two full-time faculty members who are extremely active with campus committees, 

governance responsibilities, and peer evaluation, mentoring newly hired adjunct faculty is 

difficult. Nevertheless, full-time and part-time faculty find time to acquaint each new instructor 
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with the course outline, syllabi, text, assignments, and SLO’S successful classroom strategies. 

In addition to that initial meeting, adjunct instructors frequently meet informally with full-time 

faculty and other adjunct instructors teaching the same course. A file of shared instructional 

materials was developed for several Academic Support classes to help support other 

instructors. Recognizing the need for sharing instructional ideas and concerns, we have a 

biannual faculty forum for ACSK 225 College Success. According to informal feedback, these 

meetings have been beneficial to everyone attending. 

 

FORECASTING 

The Preferred Future for Learning Assistance at Cuesta College 

 

With the best of intentions to help students succeed, there has been no institutionally supported, 

over-arching framework based on a foundational understanding of how learning occurs. This has 

resulted in redundancy in some areas and service gaps in others. The College needs to reconsider 

the infrastructure and available resources to organize in a way that optimizes integrated, seamless 

opportunities for all students to learn and to meet the criteria for success charged by the mission 

and strategic plan. It is with this vision in mind we propose a paradigm shift in thinking and 

structure through the development of centralized system of learning support using the Learning 

Commons concept. 

 

A Learning Commons is a dynamic, collaborative environment on campus, often physically in 

the library that provides assistance to students with information, research, computing, and 

learning needs. It combines study space, in-depth reference service, academic tutoring, and labs 

for computing, writing, math, ESL, and learning skills. The central focus of the Learning 

Commons is that it is not another student success “program.” Rather it is a process; a way of 

thinking that places the learner as the central focus, and utilizes the library as the centralized hub 

or access point for all levels of learners. 

 

We anticipate the following learning services in a Learning Commons: Tutorial Services; 

Academic Skills transfer and pre-collegiate courses; Student Success Workshops; Writing, math, 

ESL, and Academic Support labs with PLATO and other CAI; Supplemental Instruction; 

Directed Learning Activities (DLA) for developmental math and English courses; Individual 

academic evaluation and assistance by Learning Specialists; and Faculty Professional 

Development as it pertains to the goals of the Learning Commons. 

 

Based on the data gathered at other colleges that have instituted a Learning Commons, we expect 

increased student usage of the labs and tutoring as well as increased student retention and 

success rates in coursework from general tutoring and SI and in the developmental courses using 

DLAs. 

A proposal to create a Learning Commons (Appendix C4) was accepted (with slight revisions) 

by consensus by the Learning Commons Task Force on March 17, 2011.We look forward to 

working with the faculty, staff, and managers to create district-wide Student Success Centers (the 

name chosen for the Learning Commons). 

 

Related to this decision to create Student Success Centers, the Vice President of Academic 

Affairs accepted a proposal by the Academic Support faculty and staff to align Academic 

Support with the Library/Learning Resources Division (Appendix C5).This organizational 
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placement provides the foundational infrastructure for integrating learning assistance and 

maximizing resources. This will be the primary goal for AS for the near future. 

 

 

RECOMMENDATIONS FOR IMPROVEMENT 

  

The following recommendations are based on formal and informal feedback from faculty, staff, 

and students. The items with an asterisk (*) are carry-overs from the last program review and 

are still considered valid and are not prioritized. 

 

ACADEMIC SUPPORT PROGRAM RECOMMENDATIONS 

 

 Align Academic Support with the Library/Learning Resources Division to integrate 

learning assistance into a college-wide Learning Commons model. 

 Enhance and update the AS website to reflect AS Lab holdings, student/instructor 

resources, learning assistance links, instructor pages, etc.* 

 Increase promotional efforts for services with students and faculty at all sites, especially 

presenting during an Opening Day event. 

 Increase student access to the Student Success Workshops by videotaping three more 

workshops. 

 Seek external funding for supplemental instruction and tutoring. 

 Hire faculty coordinator with reassigned time to coordinate the six program components 

and to promote programs and services to campus community.* 

 Increase Flex presentations for faculty on learner-centered instruction. 

Student voice… 

“I know the workshops that Cuesta offered helped me out a lot in developing learning 

strategies and attitudes necessary for academic success.”  

 

Instructor voices… 

 “Academic Support Services gives help to some of our most challenged students, enabling 

them to stay in school and thrive in an academic environment.”  

 

“We need a student success center that is more integrated with English, Math, Basic Skills, 

Support Services.” 

 

”Expand and reinstate Adjunct Study Skills for high attrition courses and develop/support 

more SI offerings. Learning communities and cross-discipline workshop/conference --

Reading/Thinking Across the Curriculum etc.” 

 

“Student success is greatly increased for students utilizing Academic Support Services.” 

 

ACADEMIC SKILLS COURSES RECOMMENDATIONS 

 

 Hire a full-time Academic Skills instructor with designated duties at NCC. 

 Modify AS courses as needed to better articulate with ESL and English. 



 

 

33 

 

 

 Develop an AA degree applicable critical thinking/reading course.* 

 Develop a pre-collegiate writing course for non-DSPS students. 

 Offer.5 credit hybrid study strategies courses. 

 Experiment with hybrid delivery system for appropriate courses. 

Student voices… 

“I believe that these classes have helped me to know what to expect in college, and given 

me many tools to be successful.” 

 

 “To reach my personal goal of graduating from college, I’ve needed the help of Academic 

Support Services. Without them I wouldn’t have been able to complete my work. College 

Success taught me to manage my time and study for tests more efficiently.” 

 

“Made me the student I am today! Very positive, confident, academically inclined, and 

structured me for success in my career for a happier life!!!” 

 

Instructor voice… 

“Offer modules - shorter courses to concentrate on specific problem areas a student may 

be having.” 

 

TUTORIAL SERVICES RECOMMENDATIONS 

 

 Hire Student Services Assistant at NCC. 

 Expand hours for the Student Services Assistant at SLO. 

 Reinstate raises for tutors (wages have been frozen since fall 2009). 

 Expand tutoring to evening, distance education, and summer session.* 

 Support North County campus tutoring with general fund dollars (currently funded by 

ASCC). 

 Increase dedicated tutorial space to support group tutoring.* 

 Continue to seek external funding for tutoring. 

 Encourage departments to include tutoring funds in grant proposals and in Unit  

Plans.* 

Student voices… 

“The tutoring centers are great. If not for them I wouldn’t have succeeded in some of my 

previous classes. But I believe North County needs to have more tutors available to them 

to help them help students that can’t travel to SLO campus.” 

 

“…I would not have passed my class without my patient tutor guiding me through the rough 

spots – and there were many rough spots!” 

 

Instructor voices… 

“The tutoring budget needs to be increased so that more content-specific tutors can be 

hired.” 

 

“More tutors, especially at the North County campus.” 
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ACADEMIC SUPPORT LAB RECOMMENDATIONS  

 

 Hire an Instructional Aide for the NCC Student Success Center. 

 Expand the 80% SLO Instructional Aide position to 11 months. 

 Offer ACSK 005 regularly at NCC. 

 Promote the use of PLATO for preparation for English and Math placement tests. 

 Increase student usage of Lab resources.* 

 Investigate integration of ESL and Writing Center (Learning Commons). 

 

Student voice… 

“It would great to have all the helpful stuff in the lab available at the North County 

campus.” 

 

Instructor voices… 

“Offer modules - shorter courses to concentrate on specific problem areas a student may 

be having.” 

 

“Presentations at division meetings for each Dept. Q & A with handout, integrate AS Lab 

materials (PLATO) with content area instructors.” 

 

SUMMARY 

The program review process has afforded Academic Support faculty and staff the opportunity to 

analyze past accomplishments, assess current program strengths and weaknesses, and chart our 

future. The Program Review survey provided substantial evidence that students and faculty who 

have used Academic Support Programs and Services have benefited significantly. Several 

individual comments reflected that students would not have remained in college without 

Academic Support Programs and Services. Clearly, Academic Support is playing an important 

role in helping Cuesta College accomplish its mission. 

 

Academic Support Services, despite their success rates, are underutilized. In a recent college-

wide survey, it became apparent that many students and faculty are unaware of the full scope of 

our department’s services. The reality is that we need to promote a greater college awareness of 

our programs and services. 

 

With more pre-collegiate and basic skills support, the success rate of classes in other departments 

would likely improve. In addition, there will be greater demands on Academic Programs and 

Services as the demographics at Cuesta College continue to change. We have seen a recent influx 

of students who require our services. As the college expands its role in economic development 

and professional technical programs, the need for basic skills proficiency will substantially 

increase. Although Academic Support has managed to keep pace with the changing 

demographics and increasing demands thus far, our success has been largely due to external, 

short-term funding and a dedicated staff. Based on this Program Review, Academic Support 

Programs and Services will not be able to sustain the same quality of services – let alone provide 

expanded services – without greater commitment from the institution in the future. 

Based on the qualitative and quantitative data gathered and analyzed in this Program Review, the 

following themes emerge as the most important overall goals for the future of learning assistance 

at Cuesta College: 
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 Establish Student Success Centers to create a more strategic, centralized, effective, and 

integrated approach to learning assistance for all students. Align Academic Support with 

the Library/Learning Resources Division to provide the infrastructure and facilitate the 

development of the Centers. 

  

 Inform the campus community (faculty, staff, and students) of all the available learning 

support that is vital to improving success and retention rates. Increased myCuesta web 

presence, eye-catching print materials, Flex presentations, and other methods are needed. 

 

 Explore additional alternative delivery systems with flexibility of learning options and 

diverse forms of academic support to meet the changing needs of the student population, 

such as short-term, hybrid study skills courses, online tutoring, paired courses, and 

Learning Communities. 

 

 Provide adequate general fund budget to Tutorial Services to provide greater access to 

more than 10 percent of the student population, and to increase access to supplemental 

instruction. 

 

 Hire additional Academic Support personnel for the Academic Support Program and 

the Student Success Centers. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

THE END… 

and the beginning… 
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