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Faculty involved with the assessment and analysis: 
Course‐to‐program outcome mapping document** is completed  Yes    X   No   

1 Student Learning Outcome 
Statements 
X Program 
□ Course 

On completion of the Early Childhood Education Program graduates will be able to: 
 
1. Demonstrate their understanding of human development theory and the multiple interacting influences on children’s development and 

learning, to create curriculum and environments that are healthy, respectful, supportive and challenging for all children. 
A. Knowledge child development theories, domains and practices. 
B. Explain prenatal and postnatal brain development and potential pathologies. 
C. Identify and adapt to individual children’s learning styles. 
D. Identify common curriculum models. 
E. Demonstrate and model developmentally appropriate (DAP) skills used for planning, presenting and evaluating of the 

learning environment and curriculum areas: math, language, literacy, literature, sciencing, art, music, movement, outside, 
social studies, nutrition, and personal health and safety. 

F. Develop and implement written activity lesson plans. 
G. Knowledge of the developmental foundations of ECE and school readiness. 
H. Integrate an Anti‐Bias / Diversity Approach in all areas of curriculum. 
I. Knowledge of Early Childhood observation, screening and assessment tools (ECERS, DRDP‐r, Ages and Stages, NAEYC 

Standards, etc.) 
2. Demonstrate effective guidance and interaction strategies that support that support children’s social learning and promote positive and 

reciprocal relationships among culturally and linguistically diverse teachers, children, and families. 
A. Apply knowledge of direct guidance techniques in individual and group settings. 
B. Apply knowledge of indirect guidance techniques in individual and group settings. 
C. Demonstrate ability to model and integrate social problem solving skills in child to child and child to adult interactions. 
D. Demonstrate skills that promote positive and reciprocal relationships among culturally and linguistically diverse teachers, 

children, and families. 
E.  Knowledge of classroom management skills (scheduling, foresight, classroom awareness etc.) 

F. Apply classroom management skills (scheduling, foresight, classroom awareness etc.) 
3. Analyze and apply strategies that promote partnerships between teachers and families identifying program and community resources that 

promote their children’s health, development, and learning. 
A. Recognize parents as first teachers. 
B. Identify strategies for effective parent – teacher partnerships. 
C. Knowledge of community resources for families with diverse needs. 
D. Explain the IEP and IFSP process. 
E. Apply universal health and safety practices. 
F. Knowledge of mandated child abuse reporting laws. 

4. Identify and conduct themselves as member of the Early Childhood field, employing work skills, ethics, and dispositions that support 
professionalism and continued professional development. 

A. Practice professional ethics. (Confidentiality, respect for diversity, knowledge of quality principles and practices in the field 
of early childhood education). 

B. Exercise positive work ethics (punctuality, meeting deadlines, effective verbal and written communication skills, dresses 
appropriately, models healthy lifestyle, a team player, self‐directed, critical thinker, reliable). 

C. Knowledge of early childhood professional resources (California Community Care Licensing Regulations, NAEYC 
Accreditation Standards & Code of Ethics). 

D. Develop a professional portfolio. 

http://academic.cuesta.edu/sloa/docs/Course_and_Program_Assessment_Summary_F_2011.docx


 

   

2 Assessment Methods Plan 
(identify assessment 
instruments, scoring rubrics, 
SLO mapping diagrams) 

Student achievement of outcomes will be measured through a self‐assessment tool. The tool is a self‐report form on which 
students ranked their achievement on the Program Learning Outcomes.. Students ranked their achievement on a Likert scale 
(5=Very Well, 4=Fairly Well, 3=Somewhat, 2=Slightly, 1=Not at All). 
. 

3 Assessment Administration 
Plan (date(s), sample size or 
selection of course sections, 
scoring procedures, etc.) 

All the students in our program capstone class, ECE 210 ‐ Curriculum and Environment complete student self‐surveys on each 
Program Learning Outcome. Assessment completed 

4 Assessment Results Summary 
(summarize Data) 

Students assessed themselves Very Well and with the highest percentage (92.86), on SLOs 1C, E, F, and 4A, and B. The 
second highest percentage (85.71), of a Very Well in SLO self‐assessing, were found in SLOs 1D, G, 2C, 3A, and E. 
Percentages of 78.57 for Very Well were identified in 1H, I, 2A, B, E, 2B, 3C, and 4D. SLOS 2D, and 4C self assessed at 71.43% 
Very Well. 
The lowest Very Well assessed at 35.71% and Fairly Well at 42.86% was SLO 1B. SLO 3D assessed at 42.86% Very Well, 
35.71% Fairly Well, and 21.43 Somewhat. SLOs 3B and F rated Very Well at 57.14% and SLOs 1A and 2F Very Well at 64.29% 

5 Discussion of Assessment 
Procedure and Results, and 
Effectiveness of Previous 
Improvement Plans 

Initially, it appears that the lower assessment scores are most often associated with the time span between introductory/ 
overview course work taken in first and second semesters and the final semester capstone class. Indeed, the highest self 
assessment scoring was found in those areas that were a part of the capstone class course content. Theory, Pre and post‐ 
natal pathologies, and IEP/IFSPs are generally first semester material. This may be part of the issue but another may be the 
way the SLOs are written. Giving parenthetical examples, definitions and writing out acronyms might help the students to 
connect to their knowledge base.  Of greatest concern was the low scoring on 3F ‐ Mandated Child Abuse Reporting Laws. 
Overall ,faculty felt we were doing a pretty good job at instruction and the student self‐assement were good first attempt at 
course and program assessment. With some minor adjustments we expect to see even better self‐assessments and in the 
future better assessment tools. 

6 Recommended Changes & 
Plans for Implementation of 
Improvements 

In our review it was noted ECE has 25 separate program SLOs. Too many we decided. As we reviewed our Program SLOs it 
became clear there some SLOs need to be expanded, others clarified and others coalesced. Simple solutions include ‐ giving 
parenthetical examples, definitions and writing out acronyms. We will revise our Program SLOs and have them ready for our 
ECE Advisory Committee to edit and approve in May 2012. 

7 Description or evidence of 
dialog among course or 
program‐level faculty about 
assessment plan and results 

All ECE Faculty were invited to a SLO meeting on 2/24/12 to review course and program level assessments. Four faculty two 
Full‐Time and 2 Adjunct reviewed the Program assessment data. Don Norton wrote down all suggestion, thoughts and 
concerns on a copy of The SLO Program level Student Learning Outcomes. 

 
**Course and program level outcomes are required by ACCJC to be aligned. Each program needs to complete a program map to show the 
alignment. See examples of completed CPAS and program mapping documents are available at http://academic.cuesta.edu/sloa 
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